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Research evidence has shown that by the fime children reach the age of 5 years the expressive vocabulary gap between children from the richest
and poorest backgrounds is around 18 months (Bradshaw, 2011). This gap can widen as pupils progress throughout primary school. A recent report
by Oxftord University Press details the impact of this word-gap for secondary pupils in terms of slower than expected progress in English and other
subjects, difficulty following what is going on in class and difficulty working independently. This has a direct impact on puplil attfainment. This project
uses quality improvement methodology to understand effective approaches to improving vocabulary tor S1 puplls in a secondary school.

Aim
By the end of this academic session (June 2019), we aim to increase vocabulary knowledge in range (number of words known) and depth (ability to
give definition, examples and use in writing) by 20% for one class of pupils in S1 at secondary school.
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Greek/ Latin roofs during Tutor Time using Membean resource and teaching completed.
academic vocabulary using the online resource, Bedrock Vocabulary

, , Staff and Pupil Questionnaires helped us understand their experience
completed as English homework fwice a week.

of each approach

Achievements Pupils rated each approach out of 10 | i
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Refining an aim to ensure that all stakeholders know the purpose of the * Root Word Lessons 4/10 § 1D1 Pupils' feedback of Frayer Model
Improvement work

Key reference materials Conclusions

Quigley, A. (2018) Closing the Vocabulary Gap, Routledge Scaling this project down to one or two teachers would have enabled the
nttos://www bedrocklearnina.or project fo have started quicker. Then data and communication would

Lol sl sy e e T s s Ao e have been easier to manage and changes more readily adapted.

Key learning points

Next Steps Using data to challenge mindsets and assumptions, to search for and be
Share the results of the three approaches and feedback to all staff honest about failure and use this to improve rather than blame.

Use the learning from this project to spread to another secondary school  iEeRASEeelnlnlCilicleliclaig CVACACEeRlelnSlgViggReleliglelelpleRelElClelie] S
wins, no mafter how small.
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