
Method
• We analysed the various aspects of the transition process using a fishbone diagram

• “Quick wins” were identified using an effort and impact chart

• Data was gathered on attendance, well-being and engagement of pupils in S1 and P7 

to learn from each cohort

• Questionnaires were used to gather the views of parents and stakeholders

• We developed a driver diagram and used PDSA cycles as part of the process change

Results

Process Change

• It is apparent that a “one size fits all” transition process does not work with young 

autistic people and that the transition process should be individual to each person

• Patterns are beginning to emerge from analysis of the run chart data gathered to date.  

Further conclusions will become clear as richer data is gathered throughout the new 

transition process

Conclusions

Further information contact: Lynne.Brook@south-ayrshire.gov.uk

Rationale: In recent years there have been a small number of young autistic people who attended Doonfoot Primary Communication Base but have

struggled to adjust to their new secondary school environment at the Supported Learning Centre (SLC) at Queen Margaret Academy. For some

pupils the placement has broken down completely and alternative out of authority placements have been necessary. A more robust transition

process is needed to improve outcomes for this group of young people. The expected impact of a better transition process will see improvements

in the young people’s health and well-being, better attendance at school, increased engagement in learning, more support for families and carers,

and a reduction in the number of young people being educated out with their locality.

Aim: All children in Doonfoot Communication Base from p6 onwards will consistently engage* in their learning until the end of S2.

(*measuring attendance, engagement and well-being using the Leuven scale). 

Achievements
• Some of the young people created “What Matters To Me” posters to highlight their 

views, wants and needs to others

• The creation of a more robust transition timeline with enhancements in family/carer 

involvements, increased and earlier transition visits, better information sharing and 

amendments to timetables

• We are in the process of creating general information booklets on transition for the 

parents/carers and specific transition information booklets on Queen Margaret Academy 

SLC for the young people involved 

• Building will with key stakeholders from the beginning of the project is crucial to drive 

forward improvements

• Using the 5 point Leuven scale to measure well-being and engagement provided more 

robust data

• For a long term project a narrower focus at each phase is beneficial

Key Learning Points
Next steps…

Moving On Up
Doonfoot Primary School Communication Base and Queen Margaret Academy

Supported Learning Centre Transition Project

Lynne Brook, Jacqui Ferguson, Julieann Millar, Amanda Matrecano

PRIMARY DRIVERS SECONDARY DRIVERS WHAT ARE YOU GOING TO DO DIFFERENTLY?

Fewer transitions between activities/locations

Aim

All children in 
Doonfoot 

Communication 
Base from P6 
onwards will 
consistently* 

engage in their 
learning until the 

end of S2 

(*measuring 
attendance, 

engagement and 
well-being using 
the Leuven scale)

Appropriate environment

Family

School timetables 

Liken S1 timetable to primary timetable

Movement around the base or school

Resources to support learners

Sufficient information and knowledge

Decision-making processes

Transition Process Transition meetings 

Active engagement

Transition activities

Young people

Young people's views

Attendance at school

Engagement in learning

Well-being

Consistent use of visual aids across provisions

Parent and child activities

Parent information meetings

Transition information booklet for parents

Transition information booklet for young people

Changes to the transition timeline

More frequent transition visits

SLC visits to P7 for observation/activities

Creation of "What Matters To Me" posters

Increased information sharing 

I believe my  child is 
less anxious because we 
know more…we both 
know more

Great to get a visit to the 
new school. It put my mind 
at ease.  The size of the 
school did worry me.

We’re happy 
that we were 
invited to 
come with our 
children before 
transition visits 
started

• Maintain data collection which will be used to further develop the Transition Project

• Continue to develop the transition process to make it individual to each young autistic 

person

• Share learning with  ASN leadership for spread and scale with other specialist 

provisions in SAC

          

 

Themes identified from 

parental questionnaires on 

the transition process from 

Doonfoot CB to Queen 

Margaret Academy SLC 

Worries & Concerns 

Expectations 

“I am scared in case 

behaviours at home 

get worse during 

transition” 

“My child will 

struggle with 

anxiety” 

“My child will find it 

difficult because the 

school is so big” 

“I am concerned that 

my child will not 

settle” 

“I want my child to 

be happy” 

“A detailed 

transition booklet for 

the children and for 

the parents” 

“Meet the head 

teacher and the 

teaching staff that my 

child will be working 

with” 

“More visits to the 

SLC and earlier visits 

when the children are in 

P6” 

 

“Sharing information 

and having detailed 

transition meetings” 

“Lots of visual aids, 

timetables and pictures 

and layout of the school 

to prepare the 

children” 

“Transition as a group – 

the children would help 

each other” 

“We expect a robust 

transition, specific to 

individual needs” 

 

Well-being Run Chart – Pupil 1 (QMA SLC)

• Introduction of Leuven Scale

• New timetable for S1

Disagreement with another pupil

Change in staff

 

Well-being Run Chart – Pupil 3 (Doonfoot CB)

QMA SLC teacher visit to Doonfoot CB

Transition event: family craft evening at QMA SLC

Transition event: family pancake 

making evening at QMA SLC

 

I have met teachers 
at the Academy. 
I have also had a 

look around the 

school. 

WHAT 

MATTERS 

TO ME 

I am ok about 

meeting new 

friends but prefer 

those I know 

I like to know what 

I’m doing with 

certain people and 

at what times 

I like playing 

games and getting 

outside with my 

classmates 

between tasks 

Important to know 

what teacher and 

school assistant are in 

my class and that I 

have met them before 

That my taxi comes 

in the morning and I 

get to school on 

time 

My family are with 

me at home 

Knowing that my 

animals are fed 

properly in the 

morning 

 

 

  

  

 

                          

    

  

                                           

                                             

  

 

                                                      

 

 

 

                      

Behaviour 

 

People 

 

 

Processes 

 

Policies 

 

Equipment and 

Materials 

 

Place 

 

Measurement 

 

Effect 

High levels of 

anxiety/risk taking 

Different Staff 

Different peers 

Physical 

strength of staff 

Family Gaining pupil 

voice 
Different subject 

teachers 

18 month Trans 

1 meeting 

More people 

Staff ASD 

knowledge 

Sexual awareness 

Consistency 

Information sharing 

Timing of information 

Inclusion for all 

Consistency 

Sensory overload 

Crowded/too busy 

Need space 

TEACCH approach 

When do anxiety 

behaviours increase? 

Safety 

inside/outside 

Maintain dignity 

Attendance 

Seclusion 

Violence & aggression 

Risk taking behaviours 


